Recommendations are discussed.
Introduction
The United Arab Emirates (UAE) leadership recognizes the importance of ICT and the role teachers play in getting the most from it in their classrooms. According to the results of a survey released by the Telecommunications Regulatory Authority (TRA), the UAE is considered "the top performing country in ICT among the Arab states" (Telecommunications Regulatory Authority, 2009 ). Abu Dhabi Education Council's (ADEC) New School Model (NSM) document (2009) (2010) (2011) (2012) (2013) (2014) (2015) (2016) (2017) (2018) has paid a lot of focus on teachers' awareness and proper usage of ICT by "Consistently resourcing schools with instructional materials in the areas of Arabic and English literacy, math, science, consumables, active learning, and ICT" (p. 2). Teachers' awareness of their ICT competency is vital since it can empower or hinder ICT in English language teaching and learning.
Since ADEC's introduction of the NSM (2009) (2010) (2011) (2012) (2013) (2014) (2015) (2016) (2017) (2018) , concerns have been raised regarding teachers' awareness and proper usage of ICT. It seems, however, that neither administrators nor teachers have a clear vision and guidelines to help them perceive their ICT competency to assess, develop, and modify their practices in using ICT. Carmen, María del Carmen, Emilio, Eloy, and Mar (2003) said that recognizing the ICT tools' effect on teaching can help in increasing the students' competencies and improve language learning especially with their speaking skills.
The UAE pays a lot of focus on the role of ICT in education represented by preparing the infrastructure, facilitating their usage, and purchasing the latest ICT tools. ADEC's Strategic Plan (2009) emphasized providing an ICT technology-rich learning environment to enable equitable opportunities to students to use technology in meaningful and authentic tasks that develop their various learning skills.
However, in the UAE context, studies involving Cycle Three English language teachers' perceptions of their ICT competencies are minimal. In a research conducted by Almekhlafi and Almeqdadi (2010) investigating teachers' perceptions of technology integration in UAE school classrooms, results showed that teachers highly perceive their ICT competency in technology integration, especially in model schools as the mean scores ranged from 4.0 to 4.8 on a 5-point scale. Notably, female teachers showed an overall higher perception of their ICT integration than the male group.
Similarly, Ismail, Almekhlafi, and Al-Mekhlafy (2010) investigated teachers' perceptions of the use of technology in teaching languages in UAE schools. They studied both Arabic and English teachers' ICT perceptions. Results showed the importance of the role of teachers' ICT perceptions in first and second language teaching and learning. Results also indicated that teachers confirmed the inevitable impact of technology on their own teaching practices which promote students' language learning.
Operational Definitions of Terms
Information and Communication Technologies (ICTs): ICT in this study means all ICT tools that are available and accessible by English language teachers including all hardware and software to facilitate English language teaching and learning listed in the questionnaire developed for this study.
ICT Competencies: ICT competencies in this study refer to the thorough knowledge and skills to fully operate, use, and manipulate ICT tools in English language teaching and learning in addition to having good comprehension of the up-to-date ICT tools targeting English language teaching and learning.
ICT Perceptions: ICT perceptions in this research refer to the extent to which English language teachers recognize ICT tools positively or negatively and use to be consistent with the cultural context of the Emirati society and public schools.
Teachers' ICT Attitudes: Teachers' ICT attitudes in this study refer to the way teachers' behave towards ICT tools positively or negatively whether they implement or reject those tools as measured by the questionnaire developed for this study.
Teachers ICT Standards: Teachers' ICT standards in this study refer to a set of criteria that teachers have to reach and master to be able to handle ICT tools perfectly according to their English language teaching and learning situation needs.
Literature Review The Role of ICT in Teaching
Over 219 studies have addressed the use of ICT in education and have consistently found that learners in technology-rich environments experienced positive effects on performance in all subject areas (Ya'acob, Nor, & Azman, 2005; So & Paula, 2006) . Research conducted on teachers' readiness for ICT, proposed that teachers still need a long time to improve before their schools will be able to take full advantage of the opportunities offered by 21st century technology (Ya'acob et al., 2005) .
Several researchers have examined the effective role of ICT in language teaching situations. For example, Tella, Toyobo, Adika, and Adeyinka (2007) examined 700 Nigerian secondary school teachers' use of ICT and implications for further development of ICT use in schools. The results showed that the majority of the instructors perceived ICT as very useful in facilitating teaching. According to Tella et al., ICTs utilized by teachers was clearly intended to be used to help learners study well and that perceived usefulness was also strongly linked to those intentions. Teachers should tailor their ICT use to meet all individuals' needs. They should be aware that ICT needs to be tied to precise needs of learners and avoid the "one size fits all" approach and encourage learner-centered teaching (Leach, 2005, p. 112) .
ICT and English Language Learning.
Al-Mekhlafi (2004) studied the effect of one ICT software, an Interactive Multimedia (IMM) CD-ROM on the language achievement of sixth grade students in relation to their learning styles. Results displayed no significant differences between the control group and the experimental group in overall achievement. One of the recommendations stated in the study was that IMM should be examined as an individualized learning tool.
In another study, Almekhlafi (2006a) examined the effectiveness of computer-assisted language learning (CALL) on learning English as a foreign language by elementary school students in the United Arab Emirates. The results of an analysis of variance (ANOVA) showed a significant difference between CALL users and non-users in favor of the experimental group.
In another study, Almekhlafi (2006b) investigated the effects of interactive multimedia as ICT tools on students' achievements in English as a foreign language. Although the results did not show significant differences between the achievements of the control group (paper-based learning) and the experimental group (Interactive Multimedia users), significant difference within the experimental group is tracked depending on the students' different cognitive learning styles. Field-independent students seemed to benefit more from the treatment than field-dependent. This important discovery demonstrated a significant orientation that should be taken into account when tailoring ICT tools to meet the different cognitive learning styles of the students to achieve effective technology integration. One of the results was that technology integration can enhance student-centeredness alleviating the role of the teacher. More recently, Bahrani's (2011) study showed that exposure to video materials improved speaking performance for English language students more than the social interaction for ESL (English as a Second Language) students.
Teachers' ICT Competency
In a similar study, Simonsson (2004) indicated that the utilization of technology is related to teachers' beliefs and attitudes about the use of this tool, and the extent to which other teachers employed technology in their teaching. A marginal result demonstrated that bilingual teachers believed that technology might assist them to incorporate cultural issues to clarify important points. Eugene (2006) studied how teachers' attitudes, perceptions, and beliefs may have an effect on technology integration in their classrooms. Results indicated that teachers' beliefs and perceptions may correlate with their teaching practices and the implementation of technology. Al-Zaidiyeen (2010) explored teachers' attitudes and levels of technology use in classrooms in Jordan. Results indicated that teachers had a low level of ICT use for educational purposes. However, teachers held positive attitudes towards the use of ICT and a significant positive correlation between teachers' level of ICT use and their attitudes towards ICT were found. Knezek and Christensen (2002) analyzed several major cross-cultural studies related to ICT in education completed during the 1990s. They suggested several stages for teachers' advancement in technology integration. They mentioned that changing teachers' attitudes is more important than ICT skills.
Educational stakeholders still perceive the lack of ICT competency, knowledge, and skills of teachers as a major obstacle to the perception of their ICT-related goals (Pelgrum, 2002) . Scrimshaw (2004) stated that using ICT does not lie in presenting and using ICT, but rather in its function as a contributor towards a learner-centered form of teaching and learning. Using ICT tools represented mainly by the computer helps to decontextualize the learning process, which is the main goal of the teaching process. Selvi (2010) stated that teachers' ICT competencies depend on using tools and technical equipment for reaching, distributing, and transferring the knowledge. They comprise any ICT tool that helps to produce, manipulate, store, communicate, and/or disseminate information.
This new trend of using ICT in the UAE, which is part of using multi-methods in teaching languages, depends mainly on the teacher's ICT competency hoping to facilitate students' learning skills as they encounter them on a daily basis. Native and non-native English teachers need to be fully aware of the required ICT tools, techniques, limitations, and programs that help them provide the learners with language learning authentic situations to develop their language learning.
The use of ICT also enhances recalling previous learning, providing new stimuli, activating the learner's response, and providing systematic, steady feedback and providing access to rich sources in learning. Tella et al. (2007) found that the use of the computer by teachers was due to their intentions to use it and that awareness of the usefulness was also strongly linked to those intentions.
Teachers who lack the chance to cope with the current needs of developing professionally in the use of modern ICT feel under threat and may lose their jobs as integrating ICT in teaching is part of teachers' evaluation way and be competitive.
Teachers' Attitudes and Perceptions
As a new educational innovation, the implementation of ICT into education is a complex process where many factors play a role. Pelgrum (2001) assumed that teachers and students in the teaching-learning situation play a significant role in facilitating or hindering changes that are outside the control of the decision makers of education. Albirini (2004) studied attitudes of high school English as Foreign Language (EFL) teachers in Syria toward ICT. The study examined the relationship between computer attitudes and five independent variables: computer attributes, computer competence, cultural perceptions, computer access, and personal characteristics including computer training background. The findings suggest that teachers have positive attitudes toward ICT in education. Teachers' attitudes were predicted by computer attributes, cultural perceptions, and computer competence.
Al-Rabaani (2008) investigated the knowledge, skills, and attitudes of Omani social studies teachers' use of computers in instruction. Findings revealed differences in teachers' computer skills and attitudes towards using computers according to the region and stage they teach, but there were no differences according to gender.
A key feature of teachers' attitudes towards ICT is their understanding of how it will benefit their students and enhance their work. M. J. Cox, Preston, and K. Cox (1999) expressed the need to measure teachers' beliefs and understanding of the role of ICT within the subject being taught. Kirkup and Kirkwood (2005) distinguished innovators who are enthusiastic about technology as a valuable tool from adopters who are less interested in technology and need evidence that it will improve their lives or work. Hermans, Tondeur, van Braak, and Valcke (2008) shed light on the mediating role of teachers' educational beliefs in the resistance and receptiveness to integrate computers in classroom practice. Mumtaz (2000) concluded in a meta-analysis that teachers' theories about teaching are central in influencing teachers to use ICT in their teaching. Teachers' educational beliefs can be barriers to ICT integration.
Several researchers have mentioned that the successful implementation of ICT in education depends largely on the perceptions of the teachers (Jimoyiannis & Komis, 2007; Wen & Shih, 2008) . They are the ones who determine how the ICT tools are used in the learning situations. Bullock (2004) found that teachers' perceptions play a major positive or negative role in the adoption of technology. Likewise, Kersaint, Horton, Stohl, and Garofalo (2003) stated that teachers who have positive attitudes toward ICT feel more comfortable with using it and usually integrate it into their practices.
Theoretical Framework
Constructivist learning theory indicates the role of ICTs as active construction of new knowledge based on a learner's prior experience. Hence, learning is an active process affected by the ICT tools used by teachers during the instruction. Constructivism Theory is a good fit for working towards establishing well-equipped teachers with meaningful ICT usage so they can ensure learning among learners. Constructivism focuses on the importance of a gradual knowledge construction built by the teacher using different ICT skills and tools. This trend was also supported by research conducted by Harman and Koohang (2005) , and Hung and Nichani (2002) who focused on the importance of steady knowledge building where ICT teachers' ability saves time and effort.
Other theories such as Media Richness theory (Daft & Lengel, 1984; 1986; ) also highlighted the importance of using ICT for facilitating the teaching and learning situations. This theory argues that media represented by ICT competency on the teachers' part plays a crucial role in learning provided that teachers use the appropriate media to enable effective learning to take place. Since most of the learning takes place via communication, the ICT tool facilitates a shared understanding between the teacher and the learners and among the learners themselves.
Statement of the Problem
It is clear from the Strategic Plan of the Abu Dhabi Education Council (2009) and ADEC's New School Model document (2009) (2010) (2011) (2012) (2013) (2014) (2015) (2016) (2017) (2018) that competency with ICT tools is a real focus. It seems that perceptions and attitudes toward ICT tools are essential for their proper use, guidance, assessment, development, and modification of Cycle Three English language teachers' practices in using ICT.
The current ADEC educational reform of ICT presentation to schools has not been accompanied by research targeting Cycle Three English language teachers, native and non-native perceptions of their ICT competencies. Consequently, the problem this study tries to address is that such lack of concentration on the end-users' attitudes may cause an unwelcomed attitude towards ICT in ADEC schools. Most studies conducted in the UAE context, however, used surveys and interviews. Such methods might not reflect the actual teachers' ICT perceptions and competencies. Classroom observations definitely could give a clearer picture of the actual implementation of these tools in teaching.
Teachers need to be well skilled in ICT and have positive perceptions towards it. This study aims at helping English language teachers become more aware of their perceptions of ICT competence in addition to highlighting the best practices implemented by English language teachers.
Purpose of the Study
The purpose of this study is to explore ADEC's Cycle Three English language teachers' perceptions of their ICT competencies in teaching the English language. These can play a major role in their language instruction and highly affect their performance, positively and/or negatively (Harman & Koohang, 2005; Hung & Nichani, 2002) .
This study also aims to help all stakeholders at Abu Dhabi Educational Council (ADEC) to be familiar with Cycle Three teachers' perceptions of their ICT competencies and helps decision-makers plan for purchasing the needed ICT tools for teaching and learning. It is also intended to give teachers of English a clear idea of their perceptions of the ICT competencies. Moreover, it is intended to help students accelerate their language achievement more easily and be more enjoyable. In addition, teachers need a basic level of competency in ICT to meet the increasing demand for having teachers fully aware of competency in operating the educational system which requires strong and efficient professional awareness of their competency including ICT skills. Finally, it is also important for policy-makers to be aware of teachers' current ICT competencies, to foster strong areas and overcome weaknesses to enhance English language teaching and learning.
Significance of the Study
The ability to use ICT tools effectively to teach English language and handle various ICT tools purposefully has become an essential need for English language teachers. The current study is significant since it investigated English language teachers' perceptions of their ICT competencies, which, according to the literature review above, have not been fully addressed in Cycle Three after ADEC's educational reform. ADEC believes that English language teachers have to be well equipped with the necessary ICT knowledge and skills to make the best use of these tools for teaching the English language. The effects of having a clear idea of teachers' perceptions and attitude towards ICT tools in a structured way using international best practices can help ADEC schools plan and build their strategies that support the effective use of ICT in teaching and learning.
Research Questions
This research intended to answer the following questions: (1) How do English language teachers perceive their ICT competencies? (2) How do English language teachers perceive their International Society for Technology in Education (ISTE) standards competencies?
(3) What obstacles do English language teachers perceive that hinder their ICT competencies?
Method
A mixed method design utilizing the QUAN-Qual Model was used and implemented in two phases:
(1) A survey was distributed to six randomly assigned schools; three boys' and three girls' schools making about 50% of the entire 11 Cycle Three schools research population in Al Ain Educational Office. Each school has about 13 teachers making a total of 78 targeted Cycle Three English language teachers as the research sample. The questionnaire was adapted from ISTE NETS. It consisted of 13 sections followed by an open-ended section where teachers were given the chance to give their input.
(2) An observation was used with two randomly selected schools; one boys' and one girls' schools containing eight teachers, four male and four female teachers representing about 10% of the research sample. An observation sheet was developed based on the NETS to support the responses in the survey out of the selected perceptions of their ICT competency. Two observers were trained to use the observation sheet. Both conducted a pilot observation and then held a discussion session to see the accuracy of the observation. Each observation lasted for an entire lesson: 45 minutes, during the teachers' actual face-to-face teaching.
Results were analyzed using SPSS, descriptive statistics, and the constant comparative method of data analysis (Strauss, 1987) .
Participants
Participants in this study were Cycle 3 native and non-native English language teachers as there were only a limited number of ICT studies conducted on Cycle Three in the United Arab Emirates according to the literature. In addition, Cycle Three is the most important stage in the student's life in the UAE. The learner's future studies and career is bounded by the grades he/she scores at the end of this Cycle Three. The study was carried out on Cycle Three teachers of English language in Al Ain Education Office, ADEC in UAE. The sample consisted of teachers of different years of experience, male and female, native and non-native English teachers.
Another criterion in selecting Cycle Three English language teachers as the research population was that six schools were divided equally-three boys' schools and three girls' schools selected randomly. A sample of 78 participants was targeted in this study. All participants were of different years of Cycle Three English language teaching experience. The research population was 143 English native and non-native English teachers at Cycle Three in Al Ain Education Office Schools: boys' and girls' schools, of an average of 13 teachers in each of the 11 schools; five boys and six girls' schools. The targeted sample was 78 teachers distributed among six schools, three boys and three girls' schools.
Instruments

A Questionnaire
The questionnaire was created and adapted from ISTE NETS for teachers. A five-point Likert scale was used with 1 "Never", 2 "Rarely", 3 "Sometimes", 4 "Usually", and 5 "Always". The questionnaire consisted of three parts: Part I consisted of demographic data such as gender, age, nationality, and qualifications. Part II focused on teachers' use of specific ICT tools in their classrooms. Finally, Part III focused on teachers' concerns, obstacles, and expectations from ICT in language teaching.
Overall, the questionnaire consisted of 13 main Likert-type sections dealing with the perceptions of teachers' ICT competency. An open-ended question was included: "List 5 points that hinder the usage of ICT in your teaching". Both the open-ended part of the questionnaire and the observations were analyzed using the constant comparative method of data analysis (Strauss & Corbin, 1990) . The researchers did not only depend on the data collected via survey, but they also supported it using random observations.
Classroom Observations
Classroom observations, constructed based on the questionnaire items, were used to collect data during English language teachers' instructions as a supporting method for data collected via the questionnaire. The constant comparative method of data analysis (Strauss & Corbin, 1990 ) and content analysis were used to analyze the data.
The sample was randomly selected and several observations were conducted at different schools covering native and non-native English language teachers with different teaching experiences. Eight teachers (about 10 % of the sample) are from these schools, four female and four male teachers, two native and two non-native teachers in each group, with qualifications ranging from BA to Ph.D. degrees.
Data Analysis
For the quantitative data, descriptive statistics and independent-samples T-test were used. T-test analysis was applied to investigate differences between native and non-native English teacher's knowledge, competency, and usage of ICT in English language instruction. In addition, it aimed to investigate any differences between teachers due to the number of years of experience in teaching English language using ICT and if there were any significant differences on English language teachers' ICT competencies.
An observation sheet was used to collect data focusing on the three main parts of the questionnaire which were transformed into the observation sheet with three columns for, "Yes, No, and Evidence". The observers spent a whole lesson observing the entire three-part lesson, presentation, practice, and the plenary stage. The duration of an observation was 45 minutes, the official period time in ADEC's schools. Every incident concerning using ICT and type of the tools used for showing competency in English language teaching was recorded.
For the qualitative data, the researchers applied the constant comparative method of data analysis. They first coded the data from both the open-ended part of the questionnaire and the observation sheet. Then they categorized observed ICT tools used during the English language sessions and put them in groups based on similarity. Finally, the researchers used an analysis format for listing the frequency of responses.
Validity and Reliability of the Questionnaire
The questionnaire was refereed by seven experts including one IT teacher and six native and non-native teachers making about 10% of the research sample. The "ICT Tools" and NETS standards were verified for their understandability and clarity. Meanings of each statement were verbally explained before the subjects filled in the questionnaire. Feedback from the IT teacher and the other six subjects were used to revise the questionnaire before it was administered again to the research sample in the main study.
The questionnaire content was pilot tested and revised by university instructors, including an Education Advisor (EA), Subject Support Specialist (SSS) in English language, an ICT teacher, and a number of English language native and non-native teachers.
A modified version of the NETS was used as the main component of both the questionnaire and the observation sheet. Only the first part was added to the questionnaire. The questionnaire was validated by three university Ph.D. holders, an Information and Technology (IT) teacher, and two Instructors of Curriculum and instructions. The content of the questionnaire was also reviewed by a board of experts, three (Educational Advisors) EA, two SSS (Subject Support Specialists), and an IT teacher were refereed to judge the content validity.
Concerning questionnaire reliability, the Alpha Cronbach was 0.96 indicating a high reliability of the questionnaire's 13 items. Concerning the observation, the researchers used the same content of the questionnaire changing the Likert scale to: yes, no, and evidence.
Study Limitations
First, this study was conducted in the Emirate of Abu Dhabi on ADEC, Al Ain Educational Office schools that are currently undergoing a thorough educational reform. This reform is aiming to facilitate all ADEC's schools with all the required ICT tools. Such a plan might not exist in other Emirates in the UAE. In addition, the sample chosen for the study is Cycle Three male and female schools in the Al-Ain Educational Office. The results cannot be generalized to other cycles. Finally, this study was implemented in the scholastic year 2011-2012. Thus, the study is limited only to public schools in one city in the UAE and in one scholastic year.
Results and Discussion
To answer question 1: "How do English language teachers perceive their ICT competencies?", the overall results showed that teachers had low mean scores on their perceptions of their ICT competencies in relation to English language teaching. The overall mean scores of the 13 sections ranged from 1.45 to 3.15 on a 5-point scale (see Table 1 ). These results were supported by classroom observations which showed that teachers were using only basic ICT tools such as data shows, some Internet websites for learning English, and some Microsoft Office programs (e.g., Word, Power Point, and excel). In addition, they showed some basic ICT usage for communicating with parents via Short Message Service (SMS) messages.
Classroom observations showed that 80% of the observed teachers were using computer and data show during English language teaching classes; 75% of the observed sample were using the Internet to search for images and related topics. In addition, 50% of the sample was using the Microsoft Office Power Point Presentations during the observed sessions. Finally, about 25% of the observed teachers were using cassette players.
Investigating the results in more details, (see Table 2 ), some statements about the usage emerged as follows: Regarding hardware/software, results showed that teachers use Microsoft Office more than any other hardware/software tools. However, other ICT tools like the school's website, which is supposed to be a daily ICT tool has one of the lowest means at 2.08. On the other hand, observations showed that teachers are not using Test preparation programs or Authoring software.
Similarly, results showed low perceptions in areas of using ICT with an overall mean score of 2.21 (SD = .81). Among all items, the mean score for using Computers was slightly higher (3.68). This result has been confirmed by classroom observations, showing that two-thirds of the observed teachers used computers mostly for browsing sites, downloading files and worksheets from the Internet.
The same results could be said regarding the Web authorizing software tools, where the overall mean score was 2.00. This low perception was confirmed by observations as teachers were not observed using any of the web authorizing software programs. Pertaining to that Desktop Publishing tools, results showed them as the lowest perceived items in the ICT tools. Observations indicated that teachers rarely use these tools. The same thing applies to communication tools, with an exception for email usage (mean = 3.52). Observations proved that teachers are aware of the importance of being competent at using email for performing personal affairs and some of them were noticed sending tasks via emails to their students during the observed sessions.
Following a similar trend, results showed low self-perception towards application software with an overall mean of 1.88. This result was also confirmed by observations, which showed teachers were rarely using application software during the observed sessions.
To answer question 2: "How do English language teachers perceive their ISTE standards competencies?", results showed a varied range of mean scores ranging from low to average (see Table 3 ).
Pertaining to Technology Operations and Concepts standard, results showed that teachers were neutral. The mean scores ranged between 3.40 and 1.00 which is very low. Observations have also found that the majority of the observed teachers were only using some ICT tools such as desktops and data show. Table 3 shows a low, overall average mean score of 2.95 (SD = 1.28) out of 5 items in the planning and designing learning environment and experiences. Teachers seem to lack sufficient Professional Development, which could help them plan and design the required learning environment with enough ICT experiences. Teachers' responses indicate that they use ICT poorly concerning designing lessons and are not sure if they can create an enjoyable learning environment. Similarly, results showed an overall low mean score at 2.96 in the perception of teachers of their ICT competency in using ICT tools for teaching, learning, and the curriculum. Teachers might not be aware of the use of ICT for facilitating teaching and learning, catering for individual needs, developing higher order thinking skills, and enhancing the language learning environment. Evidence for using ICT tools for teaching, learning, and the curriculum competently were not observed during the observation session. Teachers were using basic ICT tools like data show and some MSO programs for delivering routine sessions.
Following a similar trend, "using ICT for assessment and evaluation", results show that teachers of English are not aware of the importance of using ICT for marking and recording students' summative and formative exam results. The mean score is average ranging from 2.86 to 3.21. Observations have shown that observed teachers did not show a noticeable competency in using assessment and evaluation programs other than the Education and School Improvement Service (ESIS) program provided by ADEC.
Pertaining to Professional Development and Productivity, results showed that teachers are neutral in regard to the importance of being competent in ICTs for their professional development and productivity. The overall mean score is 3.15 out of 5 in a Likert scale. Observations neither confirm nor reject this result because there was no chance to attend PD or teachers' meetings and discussions. Finally, results of the last ISTE standard showed a low awareness of the teachers' social, ethical, legal, and human issues at an overall mean score 2.70.
To answer question 3: "What obstacles do English language teachers perceive that hinder their ICT competencies?", results indicate that teachers are average with regards to their ICT competency and the effect of the obstacles (see Table 4 ). An insufficient number of ICT tools, necessary skills, shortage of time, professional development sessions, and the lack of support from administration were among the obstacles teachers perceived as barriers that affect their ICT competencies.
Observations have affirmed that teachers try to avoid using ICTs, if there are any, because the period is 45 minutes and they are required to plan three-part lessons; presentation, practice, and plenary. Thus, time is not enough to include ICT in each class. In addition, negative attitudes towards ICT tools were confirmed by the responses earlier. The overall results of the 13 sections revealed that teachers do not have a clear perception of their ICT competencies in teaching English language; the mean score (2.58).
The result of this question does not completely match with different researchers who believe that perceptions of teachers of their ICT competency have been universally recognized as an important factor for the success of technology integration in education (Rogers, 1995; Watson, 2008; Woodrow, 1992 , Almekhlafi & Almeqdadi, 2010 . Teachers need to perceive the importance of being competent in ICT. As soon as they perceive the ICT tools role in language teaching, participants are expected to be using ICT in their classrooms. They can achieve that once they have been provided with the required PDs, enough time for planning and integration and ICT tools become more available to them. This symbiotic association between attitudes toward ICT and its competency and use in language instruction has been widely reported in the literature (e.g., Baylor & Ritchie, 2002; Rogers, 1995; Hermans, Tondeur, van Braak, & Valcke, 2008; Ajzen & Fishbein, 1988; Kersaint, Horton, Stohl, & Garofalo, 2003; Woodrow, 1992; Albirini, 2004) .
The presence of ICT tools in the developing countries' schools is not enough. Stakeholders have the responsibility not only to supply the schools with various ICT tools, but also to foster a habit of acceptance amongst the end-users of these tools. This can be achieved through making the use of ICTs attainable by providing the teachers with the sufficient professional development sessions and enough time and encouragement. Teachers' unclear perceptions of their own ICT competencies are consistent with findings by several researchers (e.g., Ya'acob et al., 2005; Albirini, 2004; Harman & Koohang, 2005) .
This result is inconsistent with some researchers addressed in the literature review (e.g., Al-Rabaani, 2008; Eugene, 2006) . The respondents' positive perceptions were clear in some T-test analyses specifically in Web Authorizing Software, Desktop Publishing, and Application Software which was in consistence with findings of research conducted by Albirini (2004) , Tella, Adika, and Adeyinka (2007) , Al-Zaidiyeen (2010), Ismail, Almekhlafi, and Al-Mekhlafy (2010) . These results were not clear in the observation results. This supports Eugene (2006) findings who found that teachers' actual instructional practices of technology integration were found not to match their beliefs.
The results of this study stated that English language teachers are not sure of the perceptions of their ICT competencies in teaching English for Cycle Three students. Results also show that there is no significant difference in relation to the number of years of experience in teaching English language in relation to ICT competencies. However, significant differences were recognized concerning teachers' native language and native and non-native teachers' perceptions of their ICT competencies.
It can be concluded from this study that teachers' competencies of ICT are important in facilitating English language instruction and enhancing the learning of English Language. A good mastery of ICT will take some time when all the stakeholders work towards facilitating the ICT usage in teaching English language. Teachers should perceive their ICT competencies in saving time, efforts, and making learning English easier and more interesting. They should master ICT operation and integration in their daily face-to-face teaching.
Conclusion and Recommendations
ADEC is leading a great educational reform in the UAE aiming to reach international educational standards. This is represented by several initiatives including the role of ICT tools in education in general and ICT in English language teaching and learning in particular. This awareness is represented by equipping ADEC's schools with the required ICT tools. However, these tools will not allow the execution of the reform without taking into consideration the teachers' roles. Teachers have to be counted as the corner stone for any ICT integration. Studying the teachers' ICT needs, PDs, locating time in the curriculum for effective ICT implementation, regular meetings, and feedback from teachers' ICT integration and encouraging teachers to form positive attitudes towards ICTs are key elements for any ICT use in future English language instruction.
It is taken for granted that ADEC is aware of the above-mentioned issues. However, teachers mentioned that so far, very little is taking place concerning ICT and English language. Policy-makers should make sure that all ADEC's schools are well equipped with the latest ICT tools. The English language curriculum designers, EAs, and SSS have to encourage the ICT integration across the four cycles: Preschool, Cycle One, Cycle Two, and Cycle Three. Administrations should encourage teachers to form a positive attitude towards ICT tools and make teachers' ICT accessibility easier. EAs and SSS should encourage ICT integration to be part of the daily teaching and learning activities. Teachers are required to seek every chance to develop their ICT skills and knowledge addressing any issues hindering the ICT integration into their daily delivery. Teachers also have to be positive while handling any ICT tools, recognizing that they are made to save their time and effort. Active steps should be taken by teachers to enhance their ICT capabilities like enrolling in ICT training sessions, reading research devoted for language learning and integrating ICT, and attending any ICT forums. Students should help their teachers to make the ICT uses effective and more meaningful.
The findings obtained from this study may be specific to English language teachers in the UAE education system, but their implications are significant to other educators as well. Teachers' perceptions of their ICT competency in the current study have a special significance given the limitations characterizing the current status of ICT in UAE schools: insufficient ICT tools, lack of PDs, insufficient time for integration, and teachers' lack of ICT competence. Teachers' perceptions reflect the reality. Consequently, it is crucial for policy-makers to sustain and encourage teachers' positive attitudes towards ICT as a continuing step towards deriving the complete benefits of the ICT tools. Placing ICT tools in schools is not enough for achieving educational change. The integration of ICT into education requires equal responsibility in various aspects of education. Both ADEC policy-makers and English language teachers share a responsibility to make ICT integration into the daily curriculum delivery success.
Based on the findings of this research, it is advisable that leaders of the education reform at ADEC should endeavor revisiting the learning plan with a view to integrate the use of computer and ICT-supported instruction in teaching English language. However, ADEC can use some initiative projects like the E-Class as a proper seed for this effort. This can be implemented first by training teachers in computer literacy, then provide the adequate ICT tools in all Cycle Three schools. Also, teachers of English language should be exposed to regular seminars and computer literacy workshops to keep them abreast of computer and ICT-based instruction in English language. Furthermore, school administrations should list the support of local communities to secure ICT tools in all Cycles and specifically Cycle Three schools for effective teaching and learning. Ministry of Education in the UAE should also ensure that schools do not just have computers and ICT facilities; rather, they should ensure that they are effectively utilized.
The findings of this study demonstrated that the English language teachers are generally neutral in their responses regarding their ICT competency. The study was implemented on quite a big scale population where 50% of Cycle Three teachers were targeted. Thus, additional investigations surrounding the ICT competency need to be conducted. Moreover, a replication of the study can be made to assert its results on other Emirates, on larger populations and with more participants with other cycles. In addition, the study was implemented during a process of a huge reform in ADEC represented by facilitating the schools with all the necessary ICT tools. Therefore, there is a need to conduct more studies after completing ADEC's ICT reform plan.
Learners have to be willing and eager to learn using ICT tools. Administrators need to provide classes with the necessary ICT tools and make them ready for the benefit of the learners who are the main concern of the ICT competencies. However, ADEC and other stakeholders in the UAE education system should clamor for improving the quality of English Language instruction in schools through making sure that teachers have the required level of ICT mastery. This can be achieved by equipping the schools with adequate and enough ICT tools, knowledge, and skills of using ICT to teach English language.
Finally, several studies are required to investigate different English language teachers' competencies and implementing rather empirical studies to have a complete picture of the actual English language teachers' ICT competencies. Further studies are needed to investigate:
(1) Native versus non-native teachers' perceptions of their ICT competencies; (2) The effect of variables such as teaching experience and time using the Internet; (3) ICT infrastructure in classrooms;
(4) Access to ICT tools and resources; (5) Teachers' attitude towards the effectiveness of ICT integration; (6) Time constraints and ICT integration; (7) Students' ICT skills; (8) Administrative support for ICT integration in English classroom;
(9) ICT integration in English curriculum design.
